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About

The toolbox developed during the first
mobility within the Improv e English
Strategic Partnership project which took
place in Poland (Murzasichle) 14-20.10.2021.
The toolbox contains description of nonformal education, experiential learning and
improvisation theatre.
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Erasmus+

The European Commission's support for the
production of this publication does not
constitute an endorsement of the contents,
which reflect the views only of the authors,
and the Commission cannot be held
responsible for any use which may be made
of the information contained therein.
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About the
project

Improv e English is a strategic partnership project funded
by Erasmus+ program.
The project aims to develop the innovative methodology
for English teaching as foreign language based on
improvisation theatre and to share it on the online
platform.
The project is developed by three NGOs from Poland,
Greece and Spain. During the project adults educators
from those organisations are going to meet and develop
their competences during 3 training courses which will take
place in Poland, Spain and Greece. Adult educators are
going to develop the tools for English teaching based on
improvisation theatre and ICT tools. The video guides
would be published after each training courses on the
website.

Train the adults educators in usage of Improvisation
theatre methodology for adults education.

/

Train the adults educators in effective methods for English
teaching as a foreign language.
Train the adults educators in usage of ICT tools for adults
education.
To create the online platform with the tutorials about using
the improvisation theatre for teaching English.
Development of competences of adults educators,
supporting their personal and professional development.
Increasing the international cooperation between the
partners organisations.

Objectives
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About
The I Mobility

The I TC tokk place in Murzsichle between 14th and 20th of
October 2021 and gathered 18 adults educators from
Poland, Greece and Spain who were learning about
improvisation theatre methodology and were develop their
competences in using improv for english teaching.
The aim of the training course is developing a set of
competences for adults educators in field of using
improvisation theatre methodology for English teaching.

Increasing the competences of participants in using improvisation
theatre as an educational method.
Increasing competences how to design, develop and implement the
non-formal educational activities for English teaching based on
improvisation theatre.
Learning about the improv theatre its pros and cons in usage for
educational background
Learning from implementing the workshops developed by
participants and learning from feedback and experience.
Developing intercultural learning competences in international
environment
Developing the competences of adults educators and supporting
their personal and professional development.
Developing the network between participants at personal and
professional level
Giving participants opportunity to learn from each other, about
different cultures, religious, traditions.
Promoting diversity, tolerance, solidarity and cooperation.
Promoting the Erasmus+, non-formal and adults education.
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Objectives
Of the I Mobility

Erasmus+ is the European Union program for education, training,
youth and sport.
Programme aims to modernise education, training and youth work
across Europe. It offers exciting opportunities for participants to then
study, work, volunteer, learn and train abroad in Europe.
More info at
https://erasmus-plus.ec.europa.eu/about-erasmus/what-is-erasmus
https://www.youtube.com/watch?v=ykwdEaRQXW4

Erasmus+

Youth Act
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Poland

You in Europe
Greece

Globbers
Spain

Partners

Organisation is working at local and international level. At
local level we are implementing the NFE workshops in the local
school for human rights and environmental education during
the classes. We are also implementing the improv workshops
during languages classes and the supporting theatrical
workshops for the theatre group. We are organising the
Saturdays workshops where youth can learn about them self
and increase their competences.
At international level we are organising the youth exchanges
funded by Erasmus+, Polish-Lithuenian Youth Court. We are
developing different methodology for youth work within the
Strategic Partnership. We are involving the youth from
Koszalin and region in the international projects. We are
encouraging and supporting the youth with fewer
opportunities to join the youth mobilities.
www.youthact.website
www.fb.com/youthactpoland

Youth Act
Poland

In the first place… Because, “You in Europe” is a space
for everyone who loves living through learning… and vice
versa!
In fact, “You in Europe” is the formalization of the idea
that each of us has the opportunity to involve in the
society in a prosperous way, and foster social cohesion
through personal development.
As an NGO active in the Erasmus+ program, since 2012
we offer opportunities to youngsters, adults, social and
professional groups to develop themselves through nonformal education methods and “learning by doing”
activities.
https://youineurope.gr

You in Europe
Greece

We are a Spanish peer-run institution that contributes to
creating long-term links between different persons and
organizations.
An NGO that promotes sustainable development, inclusion
and the importance of volunteering culture.
The organization focuses on institutional capacity-building for
individuals and institutions through local training programs,
workshops, creation of partnerships with other institutions
internationally providing a platform for the exchange of
experiences.
www.fb.com/globers.net

Globbers
Spain
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Methodology

The participants were learning during the
training course through non-formal
methodology as experiential learning and
theatre methodology. The activities have
been based mainly on improvisation
theatre methodology and non-formal
approach for English teaching.
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Activities

First part of training was dedicated to
experiential learning where participant were
develop their comepetences through the
workshops based on improvisation theatre
for English learning.
Second part was dedicated to development
of trainers competences in creating,
developing and implementing the workshops
for English teaching based on improvisation
theatre methodology. Participants were
implement their workshops during the
training after what they received the feedback
from the participants and trainers.
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Improv
Improvisation theatre and its
usage in education
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Improv
Methodology

Improv is based on accepting what is
happening around, taking care of partner and
being involved more and more in the action.
This background of the improv is a great base
to teach about active citizenship and
empower youth to take their chance and
develop their ideas in real life. Moreover,
improvisation activities develop soft skills and
attitudes
like
verbal
and
non-verbal
communication, team work, public speaking,
self-confidence,
self-esteem,
flexibility,
adaptation to changing situation, not giving
up after failure.
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Improv
In language education

Improv methodology could be easily adapted to
the formal education structure for language
teaching. It enable learners to speak freely, using
their vocabulary, make mistakes and what's the
most important to learn from those mistakes.
Improv helps to engage learners through moving
them to the imaginary world where they could
use their language competencies to full fill the
activity (the improv game). Moreover, the improv
methods are supporting participants to develop
sets of other competencies as communication,
self-esteem, self-confidence, storytelling, listening,
creativity, team work, openness.

Improv
In language education

Improvisation theatre is all about
improvising. There are players who are
creating the scene, the plot ad hoc, and
they are developing it. There are short
and long improvisation games which
differ in style or the way of playing. The
improv training was dedicated to the
short improv games.

The short improv games takes around few
minutes. There are games which gives players
the ‚scenario’ to follow (f.e. The meeting in the
park - where two players plays the famous
characters and one of them has a problem and
is trying to find out the solution by asking the
second character) or there are open games with
very small initial setting or scenario (f.e. freeze,
story with the inspiration).
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Improv
Begining
How to start

Improv
Begining: 3 elements
To start improvising a scene, it is important to
know 3 basic elements of the scene.
The place where the scene is taking place.
The characters who are playing.
The relation between the players.

Those 3 elements support players to know what
is happening, what helps to improvise and
develop the scene. It is easier to play the
characters who know each other better, than to
play strangers.
Few example:
House - Julia who is a wife living in the house
and Mark who is a delivery person - they are
friends from school
Restaurant - John who is a waitress and Anne
who is a chief - ex-lovers
Beach - Tom and John - they are father and son

Improv
Begining: obstacle
When the scene starts players are developing
their characters, playing their role and
developing the relation between each other
looking for some ‚objective’ of the scene, the
‚problem’ or ‚issue’ which will be the leading the
scene. (f.e. lost phone, inviting for the date,
trying to fry a pancake with no pen) it does not
need to be negative or difficult, it could be also
falling in love or deciding which ice cream to
order.

Here we give some ‚obstacles’ which could be
evolved during the scenes with settings mentioned
before:
Julia wants to invite Mark for a dinner; Mark is
telling that he loves Julia from the first day they
met; Julia is frustrated that Mark is so late with the
package;
John ask Anne how to make garlic pancake, John is
revealing that he is still in love with Anne; John
hates being Anne; John has not yet moved out
from the Anne’s flat; there is no electricity in the
restaurant.
Tom does not want to build the sand-castle, John
can't put the sun cream on Tom’s back, Tom
teaches John how to swim, they don’t have water.

Improv
Begining: players

The objectives could be also described in the
perspective that something is happening
between the players or the players are
together facing some obstacle

Issue between the players:
Increasing love between players, player have been
caught on cheating, one is afraid of the second
one, one is teaching second how to ride a bike, one
want to sell the product to the second one etc.
Players play against the issue
Trying to make the bonfire in cold night, starting
the engine in a car, writing an exam, running away
from the lion, hitch-hiking in the middle of
nowhere etc.

Improv
Begining: dynamic

The scene usually starts slowly, players discovers
their characters and relation then they find out the
‚problem’ of the scene and the scene goes faster,
players deeper their relation and develop the
scene - by developing the problem of the scene
making it very important, they may share some
deep feelings, emotions, and they finish the scene
(or facilitator finishes it when it is just after the
high peak of scene)
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Improv games
Description of our
favourite improv games

One of the most popular fast games, which are perfect to start
improvisation activities. The game could be evolved with
additional rules, which you can see below.
Two players are at the stage, on 3,2,1 improv they start
improvising a scene, when the scene is developing by them,
anybody from the audience can scream ‚freeze’ then the
players freeze in their positions (it's important to not get back
to 'standard’ pose). The person who screams ‚freeze’ is
replacing one of the actors by tapping him/her on the
shoulder. The new actor takes the exactly same position of the
body and starts new scene-which is totally new scene, with
new characters, new place, new roles. Then while developing
the new scene (after few seconds or minutes), the another
person can scream ‚freeze’ and replace one of the actors. If
there are two people screaming ‚freeze’ at the same time, they
both go to the stage replacing the players.

Improv
games
Freeze game

To make it easier for players to start the first scene facilitator
can give them the topic of scene or another inspiration (f.e.
relation, place, obstacle, characters, timing). In this game it's
important to boost creativity of the audience (so they more
often scream ‚freeze’ and replace the players) to do that the
players needs to create different and interesting positions with
their bodies, changing them often what increase their chances
to be 'replaced’. There are improvisers who do not like to
scream ‚freeze’ too fast (before the scene evolve) and there
are the improvisers who love to jump in the same positions
few times to present their own interpretation of the body
positions. We recommend trying both ways ;).

Improv
games
Freeze game
inspiration

Blind freeze
To engage or little force the participants to take part in the
game, you can ask them to create the line and ask that the
first or two first people in the line will close their eyes. Then
the facilitator is screaming the ‚freeze’ and the next person in
the line is opening the eyes and changing the players. The new
person always starts the new scene.
Battle freeze
You can create two groups in your team. Then tell them that
the team who's members will scream more time ‚freeze’ and
enter the scene will win the battle. Give them small papers to
write down the numbers of their ‚freeze’ screams. These
variations mostly creates very fast game where the scenes are
not deep, they are fast and diverse.

Improv
games
Freeze game
versions

To engage the players to use specific vocabulary, you can set
the scene, f.e. Giving inspiration of recent topic which you had
on classes or giving them the limitations to places where they
can use in the game (f.e. Only houses, hotels, beach sides,
forest, parks etc). Or giving them the specific topic and relation
(f.e. Wedding + bride, work place + secretary, airplane + flight
attendant).

Improv
games
Freeze game
variation

The short game which engage players to think out of the box.
There are two players who are playing the scene (facilitator
can give them some inspiration f.e. place, role, characters).
When the scene is developing, the facilitator can say
‚something different’ and then player or players needs to
make something different instead of the ‚thing’ which they just
did. The facilitator should precise what exactly the players or
player should make different f.e. Opening the door, your voice,
they way you move, to change the word they used. Facilitators
can say ‚something different’ few times in the raw to engage
players to think out of the box. The players should propose
something different immediately.

Improv
games
Something different

The short game which is easy for the beginning as the
audience is creating the ‚screenplay’.
There are two players, both of them are famous characters
(the audience before the scene is deciding or facilitators gives
specific characters f.e. Cleopatra, Scooby-Doo, Einstein). The
game is about solving the problem of one character. Two
characters are meeting in the park and one has an issue and is
looking for help to solve it. The second character has the
knowledge and some experience in the field (of the second’s
one issue) and is giving him 3 advices. They are talking
describing the problem and 2 first solutions can not be applied
because of some reasons (ofc. Players needs to name it f.e.
Oh, I can’t sing that song on the concert to show him my love
because I have strict obligations from the director). The third
advice is the perfect solution for the problem.

Improv
games
Meeting in the park

/04

Non-Formal
learning

Informal and nonformal learning
What is non-formal and informal learning?
People learn in multiple ways and in many
different contexts outside of formal
education and training structures. Skills
development can follow as a by-product of
their daily activities, even when learning
was initially not been the primary goal or
intention.

Non-formal learning is normally structured
learning (e.g. in-company training, dance
classes)
Informal learning happens naturally as part
of diverse activities (e.g. digital skills
developed through leisure activities)
source:
https://europa.eu/europass/en/validation-nonformal-and-informal-learning

Non-formal education
Non-formal education refers to planned, structured
programmes and processes of personal and social
education for young people designed to improve a
range of skills and competences, outside the formal
educational curriculum. Non-formal education is
what happens in places such as youth
organisations, sports clubs and drama and
community groups where young people meet, for
example, to undertake projects together, play
games, discuss, go camping, or make music and
drama. Non-formal education achievements are
usually difficult to certify, even if their social
recognition is increasing.

Non-formal education should also be:
voluntary
accessible to everyone (ideally)
an organised process with educational objectives
participatory
learner-centred
about learning life skills and preparing for active citizenship
based on involving both individual and group learning with a
collective approach
holistic and process-oriented
based on experience and action
organised on the basis of the needs of the participants.
Formal, non-formal and informal education are complementary
and mutually reinforcing elements of a lifelong learning process.
source:https://www.coe.int/en/web/european-youthfoundation/definitions

NFE Approaches promoted
by Youth Act Poland
Experiential learning
one of the educational approach popularized by
David Kolb, were participants were able to go
through experiential learning cycle (Kolb circle),
the ‚doing’, ‚reflection’, ‚conclusions’, ‚appyling’.
They were firstly experimenting the approach
and later through analyse and reflection they
develop their competences in using it. Through
the practise phase and designing the workshops
they practised their new competencies in using
the Kolb cycle.

Learning by doing
learning the new competences through
experimenting and using it after understanding.
Participants developed their own workshops
based on theatre methodology and the nonformal approach (Kolb circle) which they
implemented with the participants. The
workshops later have been evaluated and
feedback’ed by the other participants and the
trainers. What's strengths, their new gained
competences.

NFE Approaches promoted
by Youth Act Poland
Peer learning
engaging participants to learn from each other,
to exchange their knowledge and competances
from youth work, non-formal and formal
education, what enrich the group learning
process and brings additional value to the
participants learning.

David Kolb in 1970 popularised the
experiential learning as one of the most
effective
learning
approaches.
The
experiential learning itself was known from
the ancient times, as it is basically learning
through reflection on your experience.
David Kolb popularised the approach and
put it in the structure which could be used
in formal or non-formal education. The
model was developed in a way to support 4
learning styles defined by Kolb. (please keep
in mind that there is no universal learning
styles or even the categorization of learning
styles proven by evidence at the moment)

Kolb cycle
Experiential learning is based on 4 steps
model which lead the learner to learn
through reflection on his/her experience.
The model consist of experience, reflection,
conclusion and practise, it is important to
close the cycle (go through all the steps), it is
possible to start the process from any step.

Experience
Learner goes through the experience
Reflection
Learner is reflecting on that experience. Learner is
analysing what have happened.
Conclusions
Learner is finding the conclusions, why it happened in
that way, why that have happened, what are the
universal rules/constructs/laws which exists in real life.
Practise
Learners are using the new competencies learned from
the conclusions in real life.

Kolb cycle
4 steps model

Creating non-formal
workshops
There are many ways to build the non-formal
workshop. We recommend to develop the
workshops based on experiential learning (the
Kolb cycle, where learners can go through all
the steps within the Kolb model). We believe
that it's very important in building the
educational activity to have the reflection on the
activity and follow it with the full Kolb cycle.

On next pages we will present you how to
creeate the educational workshop based on
non-formal education and Kolb cycle.

The Beginning,
Where facilitator or trainer inspire participants to the
topic of the activity, f.e. -Facilitators read out or give
participants some inspirational quote, poem or poster
which can be connected to the main topic of the activity.
-Facilitator could also increase the level of energy by
implementing a short activity called ‚energiser’ where
participants need to move quickly within the frame of
the game or task for a group or individuals
-Facilitator could calm down the group and participants
with short meditation or breathing activity.

Beginning
Through the beginning the facilitator
and trainer is ‚reseting’ the mood or
engaging participant to get to the mood
or some sort of warm up (mental or
physical), during that time there could
be some music to deeper the created
atmosphere.

Where facilitator and trainer invite participants to go
through the experience, the main activity which would
be the reason for the learning. The activity could be
taken as the excuse to tackle the topic of the activity. f.e.
The activity could be simple a building the tower from
the smaller blocks according to the picture which can
see only one member of the group. This activity could
lead to the topic of communication or team work or the
shared resources in the society.
The main activity could be based on different
methodology, we recommend to use theatre
methodology, acting, improv, British drama, mime,
physical theatre. When using theatre methodology it is
important to de-role participants after the acting if they
had a difficult role to act or generally the topic was
difficult (f.e. discrimination, violence, etc) and they could
get too deep to the role. Deroling is critical to let go the
role and support participants to come back to
themselves and separate the roles from their own
identity.

Main part
The activity could be a role play, game,
individual task/performance, group
task, could be based on cooperation or
on competition.

Reflection is the most important part of the educational
activity, as the activity without the reflection is just a
leisure activity. It is essential to guide participants
through the process of reflection in group or individual.
We recommend reflecting according to the debriefing,
which is described in the next paragraph.
Reflection could be led in groups, pairs, individual or in
the form of open group discussion. It is essential to have
prepared activity which would lead participants through
the reflection process, or to have prepared questions
which will help the participant in reflection.

Reflection
While asking the questions, it is
important to give space to participants
(to give them time to answer and not
rush with next question) and to ask the
open questions (to not manipulate the
answers)
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Debriefing

Debriefing in the activities is the set of questions which
guide learners to reflect on the experience from the
activity, to find the concepts brought through the
activity and how they can apply new knowledge in their
life. First participants are sharing how did they feel
during the activity, then they are describing the task.
Then participants are analysing what have happened
during the activity, then participants are reflecting why
it has happened (in that way), they are thinking of some
concepts which are existing in the real life (f.e. The
theory of dynamic law, human rights, effective
communication). At this time, trainer or facilitator can
present to the participant a new (unknown to them)
concept or theory. Then in the last phase, participants
are thinking how they could apply this concept/theory
in their life/work in future.

Debriefing
4 phases
Facts and Feelings
Questions referring to the facts (f.e. What
was the task? What were the instructions?)
and feelings (f.e. How did you feel? How
did you feel during that part? How did you
feel having such a role?)
Analyse
Questions guiding to analyse the
experience (f.e. What have happened?
What was your strategy? How was your
communication?)

Conceptualisation
Questions referring to the concepts or theory which is behind
the experience, which is the real aim of the activity (f.e. What
is communication? What is team work? What is intercultural
learning?)
Next steps
Questions referring to future usage of the knowledge which
participants have gained (f.e. How can you use that
communication strategy in your work? How can you use the
experiential learning in youth work? How can you apply
improv methods in your activities with youth?)
It is important to follow the order of the questions Facts &
Feelings -> Analyse -> Conceptualisation -> Next steps, to
support the learners in the process.
It is useful to use open questions (f.e. How, What, Why) to
open the space for discussion and engage learners to speak
more. When the discussions go too far, you can use closed
questions to moderate the discussion.

/End

Thank you
for more visit our website
www.improvenglish.site
www.fb.com/improveenglish

